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This year we celebrate the 70th anniversary of our Association. In most cultures anniversaries 
are celebrated. People are happy to add a year or other time period to the existing number. 
The happiness is because of awareness of survival, continuous or sustainable development, 

gained experience, more wisdom and more. For human beings, 70 years of age is already 
something and older, up to 100 is remarkable. In the Netherlands, the burgomaster (mayor) 
of the town comes to visit and congratulate the birthday boy or girl personally. These high 

ages are proof of strong genes, a healthy lifestyle and good luck, but not something that goes 
without saying. 
Associations and Institutions and other organisations can even grow much older than people. 

The Japanese Kongo Gumi Comp. founded in 578 was one of the oldest existing companies in 
the world and reached an age of 1429 years before it became a subsidiary. Religions as 
institutions remain for centuries or even millennia with them actively supported and recognised 

by their believers. 
IAEVG has core values that function as good genes and we try to stay healthy and flexible in 
order to respond effectively to external threats, transforming them in opportunities as much as 

possible. That is why I am confident that IAEVG will be around longer than a human being. 
But, we all need to work on it too. So let us first encounter the next decade together. An 
exciting and challenging project! 

 
  
  



  

  
  
   

Gert van Brussel 
President of the IAEVG 

   
Editorial - About this newsletter 

The year 2021 is marked significantly by the 70th anniversary of IAEVG. While we had the 

chance in issue 88 to look back and celebrate the past, in this issue we want to focus on the 
current situation. We have invited two important voices from the association to reflect upon 
the IAEVG in the present. We are happy to introduce two contributions, first from Gert van 

Brussel, IAEVG president, and second by Dr. Raimo Vuorinen, a policy leader in guidance at 
both national and international level and former IAEVG board member. The contribution of 
Gert van Brussel will be in a video-format instead of a written article. The innovative video 

format will be used for the future issues of the newsletter a frequently used media and we are 
happy that Raza Abas is supporting us to realize this. 
The OECD career readiness project is presented in the section on “Actuality developments and 

innovation”. This comprehensive OECD project on career readiness is a valuable resource for 
career practitioners and researchers and we hope to continue presenting it in future 
newsletters. In this same section we are starting a series of articles about “mindfulness” in 

career practice. Practitioners in all professions are under strong pressure and often face 
individual and collective situations of stress and harm; many of them carry such issues home. 
In the current situation more than ever it is good to take time and to have techniques to 

manage stress and to take time to care for oneself. The contribution by Prof. Hiller who is an 
expert in self-care and trains career practitioners is a starting point in this issue and we 
welcome contributions for future issues! 

We continue to present the newly appointed national correspondents; this time seven 
countries are represented. Each of them gives an interesting point of view of the situation in 
guidance in their countries and their roles as national correspondents. 

  
We hope that this Issue 89 gives all of you interesting insights into the colorful lives within our 
association and the CGC world. We wish you a good reading. 

Guðbjörg & Peter 

 
  
  
  
  
   

Guðbjörg Vilhjálmsdóttir  
  

General Editor 



 
  
  
  
  
Peter Weber 

  
General Editor 
   

Inside IAEVG - 70th Anniversary of the IAEVG / AIOSP 
IAEVG in the present – Reflections from the leaders in the field (part one) 
By Raza Abas and Gert van Brussel 

   
Seventy years of IAEVG history has also witnessed a wide range of technological developments 
in the working world as well as in daily life. Thus, digitalization is also an issue for the IAEVG 

and our newsletter. 

 
For the first time, a digital contribution will be integrated in this newsletter not as text but in 
the form of a video. Gert van Brussel will present his perspective on IAEVG in the present and 

for discussion. You can present your view and ask your questions to him in the comment 
function. To forward to the video please click on the video or follow the link 
https://youtu.be/jTUGYBikvrg or OCR Code. 

https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=2bb75c3f6e&e=9e95375897


 

The video will open in Youtube.  

IAEVG in the present – Reflections from the leaders in the field (part two) 

   
By Raimo Vuorinen 

  
  
1. What is the main contribution of IAEVG to present issues in our guidance field? 

OR: When you look at the present situation of IAEVG, how would you describe its 
importance to guidance. 

  
Recently, in their joint statement on the importance of career development, the international 
organisations agreed that currently the need for career development is greater than ever. 
Also, within key international policy documents there are a number of references to career 

guidance. This gives a strong mandate for an international umbrella organisation for the field. 
According to the IAEVG mission, the Association provides global leadership in and advocates 
for guidance for all citizens from competent and qualified practitioners. The mission statement 

includes three major goals. First, to promote ethical, socially just and best practices. Second, 
to advocate the field. Third, by communicating with members and stakeholders. 

  
The Association has long tradition in promoting the first goal, e.g. with the competence 

framework, ethical standards, scientific journal and annual conferences. In fact, that goal is 
most visible to association members and an important basis for our practice. However in 
relation this goal, a number of international studies indicate that the demand for guidance 

exceeds currently the supply of services. The needs cannot be met by relying on the traditional 
forms of guidance and no service provider can alone respond to the needs of more diverse 
client groups. In early 2000s,international evaluations on guidance policies identified that one 

reason for the marginalisation of the field was the narrow focus merely on competences to 
carry out an individual level guidance process. The practitioners did not necessarily have 
competences to articulate the added value of their work outside of their own practice. This 

narrow focus with a remedial approach on individuals posed problems for policy-makers with 
increased costs, more expensive service delivery, and discourse that acted to protect different 
professional groups more than the public. In many cases the outcome was enclosed systems 

that resist external influences from public policy. 
  
There is a need to transform guidance towards more collective activities in a process which 

engages many actors, various interests and multiple layers. This implies that when, according 
to second goal of advocating the field, in addition to promoting the work of an individual 
practitioners, more emphasis should be on the individual, family, community and social levels 

of service outcomes and how career guidance can help in meeting both individual and wider 

https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=451e009d07&e=9e95375897


societal goals. The IAEVG could clarify its role to promote a wider paradigm of career guidance 
both as an integrated entity and a part of a social context in more consistent cooperation with 

national associations and advocate  understanding of career guidance as a policy of its own 
right, as a cross-sectoral, multi-disciplinary and multi-professional activity and as an individual 
development process. Often new networked guidance services emerge either within contracts 

between different government sectors and institutions but also between public administration 
and the private or voluntary sectors. 
  

Given the lack of binding legislation or national quality frameworks for guidance in most 
countries, practitioners need a stronger emphasis on strategic cross-institutional competencies 
that enable them to define their new role and tasks within multi-professional networks both 

inside organizations and in the interfaces of these other parallel service providers. Career 
practitioners should be able to cope with more complex situations and to adequately operate in 
potential contradictory roles. This implies the increased importance of the third mission goals 

as well. In addition to thematic annual communiques, the IAEVG could examine options to 
support national associations and how they can strengthen communication, relationships and 
partnerships with key stakeholders in establishing a sustainable mandate for career services in 

decentralised contexts. 

  
  
2. How do other international institutions (CEDEFOP, ILO, UNESCO, ICCDPP etc.) co-

operate with IAEVG in matters of guidance 

  
It is good to see, that the current Board with active Presidential lead has again strengthened 
dialogue with the international organisations. This is especially important since the 

international organisations have intensified their mutual co-operation in career guidance. 
Concrete examples of these efforts are the recent joint statements on the importance of career 
guidance to individuals and economies. In addition, the organisations published last year a 

snapshot on the implications of COVID-19 Pandemic to career guidance and subsequent 
recommendations on the role of career guidance in the recovery processes. These statements 
are welcomed in countries as a catalyst for national level initiatives for systems and policy 

development.   Based on international reviews conducted by the above-mentioned 
organisations there are tools available which can be used to collect comparative and reliable 
information on the national career guidance systems and policies. These tools can be used also 

for benchmarking and reference points for mutual policy learning and collegial exchanges. One 
of these outcomes is the first comprehensive European inventory of lifelong guidance systems 
and practices by the Cedefop‘s CareersNet. Also, the International Center for Career 

Development and Public Policy (ICCDPP) facilitates and promotes international policy sharing 
and learning through exchange of knowledge and information in the field. 

  
Sustainable partnerships with policy makers benefit both the Association and the wider 
international guidance policy development. For example, the IAEVG representation in the 

European Commission Lifelong Guidance Expert Group 2002-2007 and subsequent European 
Lifelong Guidance Policy Network contributed significantly to the development of the ELGPN 
tools and policy statements. At the same time, the representation raised awareness among the 

policy makers and stakeholders of the importance of public investments for impartial, 
academically validated research on guidance and training of career professional as measures in 
responding to emerging challenges in the society. The policy makers also acknowledged 

professionalism and the national professional associations among key quality features of 
national guidance systems. 
The current intensified communication with national associations is very relevant from this 

perspective. IAEVG can act as an intermediary when international organisations want to liaise 
and cooperate with local guidance communities in promoting future prospective national 
initiatives in career guidance practice and policy development. 

  
  
3. How has COVID-19 Pandemic affected the field of guidance in your part of the 
world? Will guidance on-line increase because of the Pandemic? 



  
According to many reviews and recent conferences, the Pandemic increased globally the need 
for guidance. The impact for individuals were twofold. On one hand, individuals felt more 

insecure and many households lost a significant amount of their income. On the other hand, 
for some individuals this was a catalyst for upskilling or for a change in their career. There 
were also signals of increased polarisation among students and individuals. The importance of 

career guidance during the Pandemic and recovery has been widely acknowledged. 
The COVID-19 pandemic accelerated the use of technology in career guidance and counselling 
(CGC) services.  According to the joint survey conducted by the international organisations last 

year, as a result of the pandemic the CGC services were transferred mainly online during the 
lockdown.  In general, services were for the most part successfully adapted, although 
especially highly individualised activities, such as individual counselling, were dramatically 

reduced. The shift to online services also revealed the digital divide between countries and also 
between individuals. With vulnerable groups, telephone support appeared to have more 

relevance in helping to combat inequalities in access. Although practitioners expressed positive 
attitude in applying technology, there was an increased demand for various kinds of support 
(e.g., training, financial, material, online practice, resources) for practitioners. This implies 

that instead of applying technology in separate guidance activities, the full potential of 
technology can be reached with more systematic and consistent integration of technology in 
the overall design of career services. 

As a whole, the Pandemic created an unexpected situation for our profession. Like many other 
professions, we had to react quickly and create new forms of work. A positive phenomenon in 
many countries during the first weeks of the lockdown was the openness for peer support 

among practitioners in sharing ideas and new practices using different online platforms. The 
career professionals are assumed to have a future oriented approach, so during the recovery 
we hopefully will have more time to reflect what measures turned out to be successful, are 

worth maintaining, and further enhanced in the future. The IAEVG can have an active role in 
this process by providing a global platform for this discourse. 

 

Dr. Raimo Vuorinen works as Project manager at the Finnish Institute for Educational 
Research (FIER) at the University of Jyväskylä.  His research interest is on evidence based 
lifelong guidance practice and policy development and the use of ICT in guidance. In 2007-15 

he was the Co-ordinator of the European Lifelong Guidance Policy Network, ELGPN.  He was a 
Vice-President and Executive Board Member of the IAEVG in 2012-19 and a Board Member in 

2007-11. 

Currently he is the Chair of the Board of the International Centre for Career Development and 
Public Policies, ICCDPP. Dr. Vuorinen is also an Adjunct associate professor in the School of 

Social Sciences at the University of Iceland, Affiliate Professor with the Faculty of Education 
and the Centre for Labour Studies at the University of Malta and an Overseas fellow of the 
National Institute for Career Education and Counselling, NICEC (UK).  

Orbituary for Prof. Takeshi Senzaki, Japan 
By Bernhard Jentschke 
   

Prof. Takeshi Senzaki, Japan, Member of the IAEVG Board of Directors 1983 – 1995 

https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=04ed4cea52&e=9e95375897
https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=2ed08e39bf&e=9e95375897
https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=41b450ee48&e=9e95375897


As a Past President of IAEVG, I am very sad to learn about the death of Professor Takeshi 
Senzaki on 28th October 2020. I want to express my deep sympathy and condolence to his 

wife Chieko Senzaki and to the Japanese colleagues of the Japanese Society for the Study of 
Career Development ISSCD of which he has been an Emeritus President. In his capacity as 
President of ISSCD Prof. Senzaki strengthened the links between IAEVG and Japan and the 

Asian Regional Association for Educational and Vocational Guidance ARAVEC.  
Professor Senzaki was elected a Member of the IAEVG Board of Directors at the 
Florence/Barga General Assembly 1983 and served on the Board until 1995. He has been not 

only an extraordinary colleague and scholar in the Japanese vocational guidance field but also 
a promoter of international cooperation in the guidance sector in the Asian region together 
with the Asian Reginal Association for Career development ARAVEG for which he also has 

served as President. 

 
In 1988 the Japanese Society for the Study of Career Guidance ISSCG organized under the 
lead of Professor Takeshi Senzaki the IAEVG International Seminar in Tokyo on the theme “Life 

Career Development and Guidance Services through the Lifespan in the Changing World” with 
about 250 participants mainly from East Asian countries with keynote speakers from IAEVG 
President Prof. William Bingham, Prof. Edwin Herr, both USA and myself. 2015 it was a great 

pleasure for me to meet again with Takeshi Senzaki at the international IAEVG Tsukuba 
Congress. 
Since 1969 Prof. Senzaki enormously contributed to the transfer and spreading of Super’s 

theories and ideas into the Japanese career guidance community through translations of 
Super’s articles and speeches at IAEVG conferences. At the NCDA conference in 1995 in San 

Francisco he presented a paper about “Career though the life- span and life-space: Legacies of 
Donald Super”. Consequently, the editors, among them myself, of the Special Memorial Issue 
on Donald Super, Contributions for Career Guidance and Counselling in the 21st Century of the 

International Journal for Educational and Vocational Guidance IJEVG, Vol.1, Nos.1-2, 2001 
invited Prof. Senzaki to participate. His contribution (together with Agnes Watanabe and Ed 
Herr) also dealt with “Donald Super’s contribution to Career Guidance and Counselling in 

Japan”. 
Since we both were elected members of the IAEVG Board of Directors in 1983 we became very 
good friends also with his wife Chieko. Both visited Berlin several times (once he lectured at a 

conference organized by the Japanese Embassy) and they were also guests in our house 
  



 
For IAEVG, its members’ and myself’ the death of Takeshi Senzaki is a great loss. IAEVG owes 
great tribute to the work and merits of its longstanding Board Member and leader in the career 

development field in Japan and Asia. We will keep the remembrance of Takeshi Senzaki in 
respectful honor. 

  
Dr. Bernhard Jenschke (Author), President of IAEVG 1999-2007 

   
Actuality developments and innovation: Articles and Research 

Teenage indicators of career readiness. How analysis of international longitudinal 

surveys show what really works in career guidance 
By Anthony Mann 
  

Early in 2020, the OECD presented the first guidance-related findings from the 2018 
Programme for International Student Assessment (PISA).  Every three years, PISA assesses 

the proficiency of hundreds of thousands of 15 year-olds around the world in maths, reading 
and science, and also gathers information about their career ambitions, education plans and, 
in many countries, their participation in career development activities. 

In Dream Jobs? Teenagers’ career aspirations and the future of work, we found that student 
career thinking can be characterised as often narrow, confused and distorted by social 
background.  Across the OECD, one-quarter of students were unable to name a career 

ambition, a figure that had risen by 81% since 2000. Of those naming a job expected at age 
30, typically half planned on working in one of just ten occupations by the age of 30 (outside 
the OECD this figure is above 70% in many countries). The analysis also showed the very 

strong influence of gender and social background on ambitions. 
As the pandemic set in and concerns over labour market disruption and rising youth 
unemployment grew globally, we looked into related research.  A number of well-known 

research papers had found that teenagers who were uncertain about their career plans, whose 
plans were misaligned or who were unambitious about their futures could expect worse 
outcomes in early adult employment than would be expected given their qualifications, 

personal characteristics and social backgrounds (Sabates 2010, Schoon and Polek 2011, Yates 
2010). 
In Career Ready? How can schools better prepare young people for their working lives in the 

era of COVID-19, we reviewed published research that analysed national longitudinal surveys 
to explore connections between teenage career thinking and experiences and adult 
employment outcomes. The published research is overwhelmingly focused on American, 

Australian and British datasets. This is what we found: that by tracking children into 
adulthood, it is possible to find similar evidence in different datasets in different countries at 
different times of better employment outcomes linked to three coherent aspects of teenage 

lives. 
  
Exploring the future 

Evidence was found that teenagers who take part in three forms of career exploration can 
expect to do better in employment later on. Studies by Mann (2017) and Mortimer (2017) for 
example, show that student conversations with teachers about career interests are associated 

with better outcomes. Longitudinal data also highlights long-term impacts related to some 
career development activities. Kashefpakdel and Percy (2017) for example illustrate higher 
adult earnings linked to school-managed career talks.  In Australia and the US moreover, 

data-based research highlight benefits linked to occupationally focused short courses (like the 

https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=ad82ab7918&e=9e95375897


Career Academies model reviewed by Kemple (2008) which take place within programmes of 
general upper secondary education. 

  
Experiencing the future 
Looking across the data, some of the strongest relationships are seen in student participation 

in part-time working. Career Ready? looked at 18 studies from the three countries and found 
that 15 included evidence of better later employment. Recent European studies have also 
found systematic employment advantages being linked to teenage internships (Musset and 

Kurekova 2019). A small number of recent longitudinal studies (for example, Kim 2017 and 
Ballard 2019) find evidence of higher earnings in adulthood linked to teenage volunteering, 
even when students had no choice in the matter (Kim 2017). Sikora (2020), in an Australian 

analysis, finds the impact of teenage volunteering on enhanced occupational status to be one-
quarter of that of completing university education. 
  

Thinking about the future 
Finally, studies showed that how teenagers think about futures in work matters – and is often 
influenced teenagers exploring and experiencing potential futures in work. The great majority 

of studies that look at teenage career uncertainty, misalignment and low ambition find 
evidence of detrimental long-term outcomes. In new OECD (2021) analysis on Australian, 
Danish and Swiss datasets (Thinking about the future? Career readiness insights from national 

longitudinal surveys and from practice), further evidence of the relationship is found alongside 
a new indicator of better outcomes: instrumental motivation.  Teenagers who see the extrinsic 

value of their education can expect to do better later on. 
  
What’s happening? 

What this data suggests is that young people who actively explore their potential futures, who 
gain experience of workplaces where they might be employed as adults and who show that 
they are giving serious thought to their working lives, can be expected to do better later on – 

even in periods of higher youth unemployment. Theory suggests that such students are 
developing the capacity to demonstrate agency through their school to work transitions. They 
are building the skills that will help them manage their careers. The OECD work has identified 

indicators of teenage career readiness. Through 2021, OECD analysts are taking part in an 
unprecedented review of longitudinal evidence from a wider range of countries (including 
Canada, Germany and Korea) to confirm the patterns being identified.  

The analysis does raise concerns. PISA 2018 shows that teenage uncertainty and misalignment 
is high, that only 50% of students (across the OECD) see a career counsellor in school by the 
age of 15 and that in many countries only a minority of students take part in development 

activities that engage them directly with employers. We know too that it is often the most 
disadvantaged and the lowest achievers who flag the greatest need.  
Ultimately, this analysis aims to confirm the building blocks of effective career guidance 

through analysis of the strongest possible evidence from a wide range of countries. As the 
world endures a period of sustained economic turbulence, the need for guidance to build on 
the strongest evidence of impact is pressing. 

For more information about the OECD’s work on Career Readiness, visit: 
https://www.oecd.org/education/career-readiness/. 
  

References 
Ballard, P. (2019). Impacts of Adolescent and Young Adult Civic Engagement on Health and 
Socioeconomic Status in Adulthood, Child Development, Vol. 90/4, pp. 1138-1154, 

http://dx.doi.org/10.1111/cdev.12998. 
Covacevich, C. et al. (2021). Thinking about the future: Career readiness insights from 
national longitudinal surveys and from practice, Paris, OECD, 

https://doi.org/10.1787/02a419de-en. 
Kashefpakdel, E. and Percy, C. (2017). Career education that works: an economic analysis 
using the British Cohort Study, Journal of Education and Work, Vol. 30/3, pp. 217-234, 

http://dx.doi.org/10.1080/13639080.2016.1177636. 
Kemple, J. (2008). Career Academies: Long-Term Impacts on Work, Education, and 
Transitions to Adulthood, New York, MDRC, 

https://www.mdrc.org/sites/default/files/full_50.pdf. 

https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=27dd921e6b&e=9e95375897
https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=27dd921e6b&e=9e95375897
https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=3f474b852e&e=9e95375897
https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=9209a679f9&e=9e95375897
https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=140cb6104f&e=9e95375897
http://dx.doi.org/10.1080/13639080.2016.1177636
https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=c317862f66&e=9e95375897


Kim, J. (2017). Long-term Consequences of Youth Volunteering: Voluntary Versus Involuntary 
Service, Social Science Research, Vol. 67/May, pp. 160-175, 

http://dx.doi.org/10.1016/j.ssresearch.2017.05.002. 
Mann, A., V. Denis and Percy, C. (2020). Career ready? How schools can better prepare young 
people for working life in the era of COVID-19, Paris, OECD 

https://doi.org/10.1787/e1503534-en. 
Mann, A. (2020). Dream Jobs? Teenagers’ Career Aspirations and the Future of Work, Paris, 
OECD https://www.oecd.org/education/dream-jobs-teenagers-career-aspirations-and-the-

future-ofwork.htm. 
Mann, A. (2017). Indicators of successful transitions: teenage attitudes and experiences 
related to the world of work, London, Education and Employers. 

Mortimer, J. (2017). Understanding Youth Resilience by Leveraging the Youth Development 
Study Archive, CURA Reporter, Vol. 47/1, pp. 10-17, 
http://www.cura.umn.edu/publications/catalog/reporter-47-1-0. 

Musset, P. (2018). Working it out: Career Guidance and Employer Engagement, OECD 
Publishing, https://doi.org/10.1787/51c9d18d-en. 
Schoon, I. and Polek, E. (2011). Teenage career aspirations and adult career attainment: The 

role of gender, social background and general cognitive ability, International Journal of 
Behavioral Development, Vol. 35/3, pp. 210-217. 
Sikora, J. (2020). Gifts as gains? The impact of volunteering on young people’s educational 

and occupational attainment in Australia, Australian Journal of Education, 
http://dx.doi.org/10.1177/0004944120910813. 

Yates, S. et al. (2010). Early Occupational Aspirations and Fractured Transitions: A Study of 
Entry into ‘NEET’ Status in the UK, Journal of Social Policy, Vol. 40/3, pp. 513–534. 
Sabates, R. at al. (2010), Ambition gone awry: the long-term socioeconomic consequences of 

misaligned and uncertain ambitions in adolescence, Social Science Quarterly, Vol. 92/4, pp. 
959-977. 
  

 

Anthony Mann, Senior Policy Analyst, Directorate for Education and Skills, OECD, 

Anthony.MANN@oecd.org 

Self care for guidance counsellors 
  

By Gundula Gwenn Hiller 
   
Staff in the field of educational and vocational guidance sometimes experience their daily 

counselling work as challenging or even stressful, as they find themselves in an area of tension 
between their personal needs, their own ideas of how to conduct a conversation, and 
standardised procedures. Factors such as time pressure, high case numbers or limited 

experience of effectiveness can have a negative impact on job satisfaction and motivation. For 
this reason, it is important that counsellors have appropriate self-care tools to help them 
balance their physical stress and maintain their physical and psychological well-being. 

  
Self-care is the ability to consider one’s own needs and protect oneself from excessive stress. 
In ancient philosophy, self-care was an important topic: philosophical reflection, for example, 

was in itself considered a cure for the self. Philosophers also recommended a range of 
exercises that would promote the ‘art of living’, such as physical training, meditation, reading 
or even critical engagement with one’s own truths. Nowadays the self-help literature contains 

a wide range of recommendations on self-care, and these range from physical care such as 
healthy eating to training in health-promoting mental techniques and emotion regulation. In 
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the following, I will discuss the importance of mindfulness in relation to self-care, as it can be 
an excellent foundation for self-care. 

  
Mindfulness 
Mindfulness researcher Luise Reddemann understands self-care as a “loving, appreciative, 

mindful and compassionate approach” to oneself. In actual practice, self-care requires, on the 
one hand, an increased capacity for reflection and introspection - and this is precisely where 
mindfulness comes in. The concept of mindfulness descends from Buddhism and refers to a 

basic meditative practice of observing human existence, including one’s own body, feelings 
and mind. In the Western world, mindfulness became known in particular through 
mindfulness-based stress management, a method created by Jon Kabat-Zinn in the 1980s, 

which due to its proven effectiveness has been recognised for several years by German health 
insurance companies. 
Through the practice of mindfulness, people learn to perceive more and more how much their 

own experience is determined by perception, evaluations, affects and stimulus-reaction 
mechanisms. Human perception, feeling and action are largely automated, i.e., people often 
react to stimuli according to their internalised behaviour patterns. Mindfulness allows one to 

pause between stimulus and reaction, thus enabling conscious decision-making.  The following 
quotation, which summarises the teaching of the well-known Holocaust survivor and 
psychiatrist Viktor Frankl, sums this up beautifully: 

  
“Between stimulus and response, there is a space. In that space lies our freedom and our 

power to choose. In our response lies our growth and our happiness.” (Tan 2014, 51). 
  
In this realisation lies an important key to regulating one’s emotions: with mindfulness (i.e., a 

state of mental calm and clarity), this automatism can be interrupted. Through mindful 
pausing, the distance between stimulus and reaction can be increased, potentially opening up 
new, often more constructive, and also health-promoting scope for action. 

Harvard psychologist Ellen Langer was one of the first to study mindfulness scientifically, and 
she researched how the practice of mindfulness affected behavioural and decision-making 
processes. According to her, mindfulness is best understood as the simple act of noticing new 

things (Reddemann, 2003). In other words, the practice of mindfulness helps to actively 
perceive physical perceptions, movements of the mind, emotional impulses and also the 
context (e.g., the conversation partner) in everyday situations. The basic attitude is curiosity, 

coupled with openness, without judgement. Langer’s research led to the conclusion that active 
awareness brings people into the present moment, which makes people happier and more 
content overall. 

  
Mindfulness as a self-care method in counselling 
Mindfulness as a method of self-care or stress prevention is now very often part of the training 

offered in many social and medical professions. Here, a counselling professional learns that 
s/he should perceive mindfully and with curiosity what state the counterpart is in at the 
present moment. Mindfulness supports adopting an accepting attitude, focusing on the positive 

or attributing value to the negative (Harrer, 2013). Thus, mindfulness can be a valuable tool of 
self-care for counsellors, as it trains them to perceive not only their own emotions and feelings 
but also their own needs, which has a positive impact on their health. And mindfulness can 

also open up new perspectives and promote impartiality, which makes work easier. When 
counsellors know and practise the technique of mindfulness, they are more able to pause when 
faced with a difficult situation. They can notice their own emotions and feelings. It becomes 

easier for them to look at the here and now in a non-judgemental way. After stress, this 
pausing and observation of the inner self can help to refocus one’s attention away from the 
client and back on oneself and the moment. In concrete terms, this can be done, for example, 

by observing one’s own breath or by meditating when many tasks have to be done at the 
same time or when a conversation puts a personal strain on the counsellor even after it has 
been concluded. 

  
Basic mindfulness techniques include observing one’s own breath or even one’s own thoughts. 
The first thing is to learn to focus the mind and become aware of one’s thoughts and 

sensations. The body scan is another basic practice for training mindfulness. In this practice, 



one’s own body is perceived attentively and one’s attention is focused entirely on it in the 
present moment. It is scanned step by step from head to toe and thus observed bit by bit.  For 

example, each muscle of the body can be consciously relaxed one after the other. Both ancient 
teachings and the latest research state that this exercise helps to break stressful chains of 
thoughts and to come to rest. 

At the University of Applied Labour Studies in Mannheim, Germany, we have developed a 
module on self-care in further academic education for guidance counsellors. The feedback was 
that a large part of the participants told us that they found the module very valuable. I would 

like to end this post with a short question checklist to help assess your own self-care needs: 
• Does your work often cost you a lot of energy without you feeling that it is all 

worthwhile? 
• Do you often experience your clients as annoying or unduly demanding? 
• Do you sometimes find that you have less and less genuine sympathy and empathy for 

some clients? 
• Do you get less and less real satisfaction from your work? 

  
If you answer "yes" to one or more of these questions, then it might be time for you to take 

better care of yourself! 
   
Further readings: 

Harrer, Michael E. 2013: Burnout und Achtsamkeit In: Selbstfürsorge für Therapeuten und 
Berater.  (Verlag: Klett-Cotta; 1. edition) 

Langer, Ellen J., Moldoveanu, Mihnea 2000: The construct of mindfulness. Journal of Social 
Science, 5, 1. 1–9. 
Reddemann, Luise 2003: Einige Überlegungen zu Psychohygiene und Burnout-Prophylaxe von 

TraumatherapeutInnen. Erfahrungen und Hypothesen (ZPPM 1. JG. (2003) HEFT 1) S. 79-85 
Tan, Chade-Meng 2014: Search Inside Yourself: The Unexpected Path to Achieving Success, 
Happiness (and World Peace). Harper One. 
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Careers Around Me – A policy reform initative 
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By Anita Montagna, Giulio Iannis, Peter Weber 
   

Careers are changing. Opportunities are changing. Which skills do we need to handle this 
challenge? While the world is changing at a rapid pace, citizens’ ability to handle complexity 
and to manage their own career development become crucial. CAREERS AROUND ME is a 

new policy reform initiative aimed to help guidance providers make their services more 
impactful. To do so, a team of experts from 6 European countries is working in a social 
innovation experiment to develop resources and tools for promoting career management skills 

(CMS). 
A central step in this project is the development of a framework that defines the career 
management skills of the future and puts them up for discussion. The considerations outlined 

in the following as well as the CMS framework are currently being discussed in many focus 
groups in the national and regional as well as in the European context. The results are 
continuously updated on the project website https://www.careersproject.eu/. 

The role of Career Management Skills 
Career Management Skills (CMS) are defined as a set of competences (knowledge, skills, 
attitudes) that enable citizens at any age or stage of development to manage their learning 

and work life paths. CMS represent a main challenge for all people as the rapid changes in 
technology and in the organisation of work will require a continuous adaptation of one’s roles, 
tasks and professional skills. This concept brings a shift of the traditional paradigms, moving 

from the idea of choosing a career to the process of lifelong career learning and lifelong career 
building. 

The concept of CMS is, in fact, foundational within the European lifelong guidance strategy and 
the role of CMS was presented in the Council Resolution of 21 November 2008 where they 
were introduced as one of the four priority areas as well as the main objective of lifelong 

guidance programs: 
PRIORITY AREA 1: ENCOURAGE THE LIFELONG ACQUISITION OF CAREER MANAGEMENT 
SKILLS 

Career management skills play a decisive role in empowering people to become involved in 
shaping their learning, training and integration pathways and their careers. Such skills, which 
should be maintained throughout life, are based on key competences, in particular ‘learning to 

learn’, social and civic competences — including intercultural competences — and a sense of 
initiative and entrepreneurship. Career management skills include the following, particularly 
during periods of transition: 

• learning about the economic environment, businesses, and occupations, 
• being able to evaluate oneself, knowing oneself and being able to describe the 

competences one has acquired in formal, informal, and non-formal education settings, 
• understanding education, training, and qualifications systems. 

  
To make progress in this priority area, Member States should, depending on their specific 

situations, consider: 
• including teaching and learning activities which foster the development of career 

management skills in general, vocational, and higher education programmes, 
• preparing teachers and trainers to conduct such activities and support them in this task, 
• encouraging parents to become involved in guidance issues, 
• involving civil society organisations and the social partners more closely in this area, 
• facilitating access to information about training opportunities and their links to the 

professions, and about the skills needs anticipated in a given locality, 
• developing career management skills in adult training programmes, 

making guidance one of the objectives of schools, VET providers and higher education 
establishments. Integration into working life and the operation of the local, national and 
European labour markets are aspects, in particular, that should be taken into account. 

According to the Resolution, CMS are a crucial priority in European Policy to empower new 
generations for smart transitions, for social mobility and for career development in the 
complex and global society. The concept of CMS is also pivotal for the re-design and 

improvement of European Lifelong Guidance policies.  
Despite the importance of CMS, a shared and tested framework at a European level is still 
missing and no guidance is provided when planning lifelong guidance programmes. A CMS 

methodological and pedagogical framework is needed for an effective design of all 

https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=0febad1f47&e=9e95375897


interventions, at any level and for different target groups of beneficiaries (as highlighted in the 
European Resolutions of 2004 and 2008 and ELGPN report in 2015). 

A shared CMS framework is also strategic for the evaluation and benchmarking of services as it 
will allow the collection of comparable evidence based also on learning outcomes and career 
improvement indicators. 

In the light of these premises, the project CAREERS AROUND ME aims at supporting career 
services and at enabling them to respond to this transformation via sharing a common CMS 
methodological framework and embracing technology and web learning resources to enhance 

the effectiveness of interventions and the accessibility of services. 
The development of a new proposal of CMS framework started with a preliminary and thorough 
desk research led by the Consortium which resulted in a library of content on CMS which is 

available on the project website. The desk research focused on a detailed review of the policy 
recommendations, on the review and comparison of existing CMS frameworks from all over the 
world, on a focus on evidence-based studies on this topic and on the study of different 

contextual factors related to the formulation of an effective CMS framework. 
The work-program of Careers Around Me 
Starting from the desk research, the project then foresees involving the “community” of career 

guidance providers and key stakeholders at local level to start participative processes of 
change and a common and shared re-design of career guidance services based on a communal 
methodological reference. 

The participatory research foreseen in the project involves different actions: 
1. A series of focus groups and a survey aimed at practitioners, experts and policy makers 

to discuss “what are the skills needed to manage professional careers today and in the 
future?” 

2. A number of working groups in the 6 countries involved in the project to develop tools 

and resources to respond to this question: “How and where can citizens learn the skills 
defined in the framework?” 

3. Social Innovation experiments in 6 contexts and Pilot Actions to test and collect 

evidence on the effectiveness and usability of each tool and resource. These will 
respond to the question “What learning models and tools do we have to provide people 
with the skills described in the framework? Which ones work best? How can we improve 

them and make them available to as many people as possible?” 
The CMS framework represents the result of the initial desk research which is now meant to be 
enriched and discussed via the focus groups and the survey. 

At the end of the full process of participatory involvement, the framework will aim to become a 
reference tool for practitioners, educators and teachers to guide interventions and for policy 
makers in planning services and programmes to fund or promote. 

The central elements of the CMS Framework 
The framework proposed below presents a set of career management skills grouped into 6 
learning areas. The comprehensive list of skills refers to the skills citizens need to master 

being successful and self-reliant in planning and managing their careers in a rapidly changing, 
knowledge-driven world of the 21st century. The CMS Framework is published on the CAREERS 
AROUND ME webpage https://www.careersproject.eu/cms_catalogue.php. 

The CMS framework presents an approach to career development which is underpinned by a 
learning paradigm (Jarvis, 2003). Its advocates rejecting the idea that career is just about 
making vocational choices and argue that, in flexible and dynamic labour markets, individuals 

need the ability to actively manage their careers. Along with other existing CMS frameworks, 
this proposal thus represents an attempt to describe a set of learning outcomes which can be 
focused upon at different times during a life journey and to detail a developmental process 

through which these outcomes can be acquired. 
The framework defines these learning outcomes without any specification to different 
populations and/or age groups. Skills are meant to be transversal for different targets (no 

target-specific). 
The CMS framework comprises three core elements: 

https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=6a36577538&e=9e95375897


 

The 3 levels of activation 
Career learning areas are divided into three levels which describe the level of activation 

required by the individual. The three groups move from less to more action of the individual. 
The rationale of this innovative grouping is related to the aim of helping career guidance and 
career education providers in setting up a learning pathway for individuals. The proposed 

grouping works in a hierarchical manner where, in the first level, foundational learning areas 
are found. In the second and third levels, learning areas require a more active engagement of 
the individual in the management of their career. 

The first foundational level is defined as “Expanding career knowledge” and includes key 

knowledge and skills which are fundamental for expanding knowledge and awareness in 
relation to self, the individual’s strengths, relationships, and the world with special focus on 
the labour market. 

The 4 main career management skills areas within this first level are: 
1.         Discovering myself; 
2.         Developing my strengths; 

3.         Exploring new horizons; 
4.         Building relationships. 
  

The second level is defined as “Monitoring and Reflecting” and includes the development of 
skills to support active engagement and monitoring of the individual’s career development. 
This level refers to continuous activation of the individual throughout the learning and career 

journey with a special focus on the importance of continuous monitoring and self-assessment 
of personal resources and achievements. 

This level becomes particularly relevant in a liquid society (Bauman, 2000) where each aspect 
of life can be artificially reshaped and does not have strict and unmodifiable boundaries. In a 
liquid society, also the world of work rapidly evolves towards directions which are often hard to 

predict. 
  
The third level is defined as “Planning my Career” and provides the skills needed to address 

the main steps and changes of the individual’s career. This level specifically refers to the ability 
to plan, design and make decision on the individual’s career pathway considering the 
complexity and the uncertainty of the contemporary society. This level becomes particularly 

salient during transition windows and requires a certain profile and skills set of the practitioner 
involved. 
References 



ELGPN, Guidelines for Policies and Systems Development for Lifelong Guidance – A reference 
framework for the EU and for the Commission, Jyväskylä, 2015, p. 13, 

http://www.elgpn.eu/publications/browse-by-language/english/elgpn-tools-no-6-guidelines-
for-policies-and-systems-development-for-lifelong-guidance/ 
Council of the European Union, Draft 2008 joint progress report of the Council and the 

Commission on the implementation of the Education & Training 2021 work programme 
“Delivering lifelong learning for knowledge, creativity and innovation”, 31 January 2008, 
5723/08 https://register.consilium.europa.eu/doc/srv?l=EN&f=ST%205723%202008%20INIT; 

Council of the European Union, Council Resolution on better integrating lifelong learning 
strategies, Council Meeting Bruxelles, 21 November 2008, 
https://www.consilium.europa.eu/ueDocs/cms_Data/docs/pressData/en/educ/104236.pdf 

Jarvis, P. S., & Keeley, E. S. (2003). From vocational decision making to career building: 
Blueprint, real games, and school counseling. Professional School Counseling, 6(4), 244-250. 
Hooley, T., Watts, A. G., Sultana, R. G. and Neary, S. (2013). The 'blueprint' framework for 

career management skills: a critical exploration. British Journal of Guidance & Counselling, 
41(2): 117-131. 

 

Anita Montagna, PhD. R&D Specialist in Education and Career Development, project manager 

in national and international projects, Centro Studi Pluriversum, Italy. 

 

Giulio Iannis, PhD. CEO of Centro Studi Pluriversum, Italy. Consultant and expert of guidance 

systems and policies. Expert of Cedefop CareersNet for Italy. 

https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=ce7d8f95a5&e=9e95375897
https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=ce7d8f95a5&e=9e95375897
https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=85daa1731f&e=9e95375897
https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=d82e1d2ca8&e=9e95375897


 

Peter C. Weber, Dr., Professor for Career Guidance and Counselling at University of Applied 
Labour Studies Mannheim, Germany. Member of the IAEVG Board, researcher in Career 

Guidance and Counselling in national and international projects. 

  

New Nordic Career Guidance Journal 

  
By Jaana Kettunen 
   

Nordic Journal of Transitions, Careers and Guidance (NJTCG) is a new international 
forum for the growing body of research focusing on Nordic region. The NJTCG publishes 
articles on the individual’s relation to education and work, focusing broadly on career 

transitions and guidance in institutional, social and policy contexts. The first issue was 
published in December 2020. 

 
The aim of NTJCG is to bring forth Nordic and international research, discussion and 

development in the field of guidance. In addition to research articles, the journal publishes 
practice and research articles and relevant reviews. Due to the multidisciplinary nature of the 
field, articles from different disciplines and perspectives are welcome. The journal encourages 

researchers to engage in interdisciplinary dialogue. 
  
The long-term goals of the journal are to  

• support the continuation of research excellence at the Nordic level 
• support the sharing of Nordic research results 
• provide an international publication channel for quality research on transitions, careers 

and/or guidance in different contexts 
• increase the visibility of Nordic research and researchers’ participation in international 

co-operation 
   
NJTCG journal appears twice a year as an online Open Access publication. However, articles 

are made available as soon as they have gone through the anonymized peer review process to 

https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=2134f4e3f0&e=9e95375897


ensure that there are no unnecessary delays in getting content publicly available. Submissions 
are open year-round, always welcomed. The next issue will be published in May/June 2021. 

We hope that you find the journal valuable and feel encouraged to submit your work to the 
Nordic Journal of Transitions, Careers and Guidance. Please visit the journal’s website at 
https://njtcg.org/ 

  
On behalf of the NJTCG Editorial team, 
  

Jaana Kettunen  

 

Jaana Kettunen, Co-Editor-in-Chief, NJTCG, Vice-director of Finnish Institute for Educational 

Research, University of Jyväskylä, Finland. jaana.h.kettunen@jyu.fi 

National Correspondents - News from around the world 

In NL Issue 88, we started a series of contribution form National Correspondents of IAEVG. In 
this issues we continue this with contributions from Ecuador, India, Denmark, Island, Lativa 
and Finland.  

  
Ecuador  
By Paulina Moreno Yaguana 

   
1. What is your experience in the field of vocational, educational and career guidance 
and counselling as a practitioner, educator or researcher in your country? 

  
I started working at University Technique Private of Loja (UTPL) in Ecuador in 2007. I started 
specifically at Universitary Missions Direction. My first work activities were to plan well guided 

practices and the improvement of personal and vocational guidance accompanying students 
from the University. After that, I had made my studies of post graduation, I studied a master 
degree on family orientation at Santiago de Compostela University, and two years ago I 

obtained the degree of Doctor in Education at the National University of Education at Distance 
(UNED). The post graduate studies permitted me to acquire academic and investigative skills 
and competences to develop a study about evaluation of necessities of universitary orientation 

in Ecuador that had been guided by Dr. Marifé Sánchez García, who is expert in professional 
orientation in Spain.  In the same way, my experience in orientation field is strengthened in 
the way that I am a teacher and research from Psychology Faculty which is assigned to the 

group of investigation of orientation ORIEDUC from UTPL. 
  
2. How can the national correspondent strengthen ties between guidance counsellors 

in your country and IAEVG? 
I consider it to be important to carry out the following aspects: 

• The International Association for Educational and Vocational Guidance should ask and 

guide an annual plan of activities with the national correspondents. 
• The national correspondent should keep a periodic communication with the rest of 

correspondents from IAEVG in order to support the interchange of well guided practices 

in different countries. 
• The national correspondent should propose spaces of dialogue, as: orientation journeys, 

webinars, virtual conferences, among others where representants from the educative 

community, families, students and orientators will be involved. These meetings are 

https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=416762ce28&e=9e95375897
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going to permit the generation of information about necessities and problems that are 
more intense in the academic, personal and professional field that students present, 

and also it will permit to see the projects or activities of orientation that services of 
orientation develop in Ecuador. 

3. What are the main challenges in the guidance field in your country? Or What are 

the challenges your professional association is working on? 
Ecuador is recognized because of its ethnic and cultural diversity and therefore one of the 
actual challenges is the generation of investigations which will make deeper the academic, 

personal and professional problems from students who belong to native and afro-descendant 
groups, given by the historic condition of exclusion and vulnerability that characterize these 
collectives.  Other challenge that is present is the guidance tradition in the country, adding the 

lack of specific formation of professionals and counselors in the university field, this does not 
permit a consolidation and maturity of guidance services. 
My guidance work is developed through spaces that University Technique Private of Loja 

(UTPL) assigns to hundreds of young people in a national and international level. Actually, 
together with the investigation team ORIEDUC, we are developing virtual vocational 
orientation workshops, headed to parents and students from different regions from Ecuador. 

  
4. From the perspective of your country, what challenges do you see moving ahead 
as we emerge from the Covid pandemic? 

The effects of pandemic in Ecuador had been devastating, especially in the economic, social 
and educative extent. 

In the educative context has been evident the increase of student disengagement. Covid-19 
accentuated poverty levels in the country, and it is clear to see a big inequality in access to 
tele education in the student population.  That is the reason that one of the challenges is to 

promote from the academy the development of public policies in the guidance and education 
field, which will permit education institutions to propose and finance projects to provide tools, 
resources, skills and strategies to take adequate decisions and adaptation to new sceneries of 

post-pandemic. 

 

My name is Paulina Moreno Yaguana. I am teacher and researcher at the Faculty of 
Psychology of the University Technique Private of Loja. My academic and professional interest 
is in education and career orientation.  In the last years I had been developing some 
investigations in the educational guidance field, working together with the investigation team 

in orientation (ORIEDUC). 

India 

  
By Sachin Kumar 
   

I have been in the education and counselling sector for the last 23 years as a teacher, teacher 
educator, career practitioner, counsellor trainer, livelihood promoter, curriculum developer, 



researcher and consultant. I have worked with young people and their caregivers, from diverse 
contexts at different levels in various parts of the country. My research interests include: 

career development services in higher education, public policies pertaining to career and 
livelihoods, and cultural dynamics in the Himalayas. 
  

My colleagues at the Indian Association for Career and Livelihood Planning (IACLP) and I, have 
been advocating for establishing an all-age career support system that is comprehensive, 
theoretically grounded, culturally-resonant, and socially inclusive and responsive. Over the last 

decade, a strong revival of interest in career guidance can be discerned across sectors: 
government, corporate and social. However, most of these services are at high risk of being ill 
considered adoptions of western models and tools. Since decision makers and stake holders 

across sectors have not been sensitised to what career guidance ought to be, their thinking 
often does not go beyond aptitude testing and provision of career information.  Further, 
inadequate coverage and doubtful quality of available services seem to be forcing young 

people to make suboptimal decisions which are likely to have suboptimal outcomes both for 
the individual and society at large. It appears that the trained workforce for delivering career 
services is grossly inadequate, the training they receive is largely irrelevant, and the coverage 

of the clientele is extremely limited. Career practice is yet to be professionalised as in most of 
the cases, services are being delivered by those who are ‘interested’ in young people and may 
not possess requisite information, skills and qualifications. At the same time, a lack of 

convergence, collaboration and coordination is apparent among different government 
ministries and departments tasked with providing career and livelihood support 

services. Another key challenge is to ensure commitment of provincial governments to 
implement promising federal schemes in letter and spirit. In a scenario where state 
government officials are pushed to devote more time and resources to politically expedient 

schemes/projects (such as disbursing unemployment allowances), competing priorities are 
likely to keep hampering the cause of career guidance in India. As described below, our 
association is in the process of initiation of credentialing and certification services in order to 

professionalise career practice. It is also pushing for impacting career development policies, 
both at provincial as well as national levels. 
  

However, our task has become more challenging as we emerge from the COVID 19 or the 
“great pause”, as it is being termed. It has not just put a halt on the development initiatives, it 
has pushed them back. Guidance needs have multiplied due to the uncertainties engendered 

by the pandemic. Yet, as we emerge from it, career guidance services are likely to be pushed 
further to the periphery due to other pressing issues in the process of bringing education and 
learning back on track. At the same time, in changed circumstances, career counsellors are 

expected to engage with personal-emotional counselling as well for which they are neither 
trained nor prepared. Funding for career support services, which is already miniscule, is likely 
to be curtailed further. Our strategy to address this issue has been to build partnerships with 

other organisations in order to build capacity for career guidance across the country.  During 
the pandemic period we have formalised a collaboration with The Promise Foundation, a 
pioneer in the field for India, to develop and credential a certificate, a postgraduate diploma as 

well as structure for doctoral level course work in the field of career guidance. 
  
The idea of appointing national correspondents (NC) by IAEVG is a novel one as these people 

can help build bridges among career practitioners, researchers and policy makers of various 
countries. While their main role is to update IAEVG regarding recent developments in career 
guidance ecosystems in their respective countries, their energy and experience can be 

leveraged to facilitate: sharing of best practices, resolution of common problems, and forging 
of collaborative projects. It might be interesting for the IAEVG to hold a joint meeting of all 
NCs to bring ideas together and build an international synergy. From India, Rayan Miranda and 

I would be working as national correspondents. India is a large country and our population 
presents with a wide range of career development needs.  Hence, we have asked for two NCs 
for India. I am active in the Northern part of the country dealing largely with: students in 

higher education, school and college teachers, youth organisations and government 
officials.  My co-correspondent Rayan is located in South India working largely with high school 
students, parents, teachers, counsellors and practitioners associated with schools. Together, 

we aim to cover issues across geographies, sectors and client groups. 



  

 

  

Author Sachin Kumar, PhD is Associate Professor, Government College of Teacher Education, 

Dharamshala, Himachal Pradesh, India. He is President of IACLP and National Correspondent 

to IAEVG from India. 

Denmark 
  
By Karina Meineke 

  
I have many years of experience working with young people at the youth guidance unit in the 
City of Copenhagen. Our focus is on the transition from compulsory to youth education. 
Besides providing classroom-, group- and individual guidance counselling, I also manage 

projects developing methods for guidance counselling. 
Since November 2019 I have been the Chairwoman of Danish Association of Career 

Professionals. Our goal is to have influence on guidance counselling in Denmark, and to draw 
attention to the impact guidance counselling have on people. Some of the issues we work with 
now are guidance and career counselling as a profession, and the right to get free guidance 

counselling for all, both virtual and in real life. We think international cooperation is important, 
and that is why we think it is relevant for me to be a National Correspondent for IAEVG. 
In the Danish Association of Career Professionals, we represent all types of guidance 

counsellors. Our members work in different areas of the Danish counselling arena. It can be 
transition between different areas of education, in educational institutions, transition from 
education to work, career change, unemployment, education of guidance counsellors etc. 

In this period, where we hopefully soon can be fully back in education and work after a long 
period of changes because of Covid-19, we as guidance counsellors see some issues being 
greater than usual. For example, loneliness among young people, uncertainty about their value 

on the labour market, when more than a year of education has been online, unemployment, 
and existential questions about working life among people who are going back to their 
workplaces after a long time of working at home. 



 
  
  
  
Karina Meinecke, Chairwoman of Danish Association of Career Professionals, and Career 
guidance counsellor in the City of Copenhagen  
By Benny Wielandt 

  
Country note Association of Counselors in Youth Education  

 
  
  
Benny Wielandt, (1945) trained as plumber and worked with training of plumbers in sub-
Sahara Africa in 1970s. Working at VET and Counselling since 1982 until 2017. 
   

Iceland 
By Jónína Kárdal 

  
1. What is your experience in the field of vocational, educational and career guidance 

and counselling as a practitioner, educator or researcher in your country. 
I have over 25 years of experience in the field which spans all levels of education, elementary, 
secondary and university.  I have vast experience as an educator in career guidance and 

counselling at the Univeristy of Iceland focusing on professional practice and the use of ICT in 
career and guidance counselling. Today I am project manager for a digital career platform at 
the University of Iceland where one of the goals is to enhance co-operation between the 



university and  labour market  enhancing students‘ career opportunities and assisting them in 
enhancing their career management skills. 

  
2. What are the main challenges in the guidance field in your country? Or What are 
the challenges your professional association is working on? 
The Icelandic government has recently passed through the parliament a  new education 

strategy for the years 2021-2030. One major focus is future competencies and career 
guidance and counselling is recognized as being a vessel for change and support. This can be 
seen as a challenge as well as an opportunity for the practioners and profession. This also calls 

for a holistic strategy along with policy in career and guidance counselling taking into account 
life long learning and life long guidance. A major tool in this respect is career education and 
ensuring its establishment in  the national curriculum. Career and guidance counsellors play a 

vital role here. 

  
3. From the perspective of your country, what challenges do you see moving ahead 

as we emerge from the Covid pandemic? 
One of the major challenges we face in Iceland       is the reconstruction of the labour market, 
fighting back unemployment and getting specific trades, such as tourism, back on track, thus 

strengthening the national economy. The fourth revolution, that calls for a more fluid approach 
to education, delivers various opportunities and challenges for individuals to manage their 
careers. The role of career guidance and counselling has never been as important in my point 

of view and is key.  

 

Jonina Kardalis a seasoned career and guidance counsellor and works as such at the 
University of Iceland along with managing a digital career platform. She is an enthusiastic 
communicator and engaged in promoting lifelong learning and lifelong career guidance. Jonina 
also has a keen interest in information science and graduated with a diploma in that field from 

the University of Iceland.  

Jonina has collaborated with colleagues both in the Nordic countries and Europe and has 

extensive experience in using digital methods in career counselling and guidance. Jonina is the 
chairperson for the Icelandic Educational and Vocational Association in Iceland for 2021-2022 
and had the pleasure of leading the association during 2004-2006.  

Latvia 

  
By Dace Briede Zalite 

  
1. What is your experience in the field of vocational, educational and career guidance 
and counselling as a practitioner, educator or researcher in your country.  
The achievement I am most proud of is the creation of the NGO “Jauniešu akadēmija Pacelt 

Pasauli” (Youth Academy Raise the World) to support young people in Latvia with their career 
choices and self-confidence. Seventeen years have been spent working for international 
corporate companies, always leading Sales teams. Eleven years have been devoted to working 

as a career and confidence coach for young people, also providing sales and management 



trainings for organizations. Four years of experience have been gained in implementing a 
European Social Fund project working with the NEET segment. 

  
In 2020 I was among the three winners of the Latvian national “Career Guidance Award 2020” 
for outstanding achievements in the implementation of the career development support 

system in 2019. This competition is an initiative of Euroguidance Latvia within the State 
Education Development Agency (VIAA) which is a direct administration institution subordinated 
to the Ministry of Education and Science. 

In 2010, I came up with the idea to create a concept of personal growth and development for 
young people, teachers and parents called “Youth Academy Raise the World”, while studying at 
“The Coaching Academy” (UK). In 2010-2011, I was actively involved in the development of 

the Latvian coaching industry as a Board Member for the International Coaching Federation 
chapter "ICF Latvia", leading the field of professional development. Most likely, thanks to 
coaching, it became clear that it is possible to do more - not only to serve on the board of a 

large international company, but also to help in building a better Latvia. Since 2010, the youth 
academy team and I have provided Goal Mapping seminars and career guidance for more than 
20 000 young people covering all regions in Latvia. 

   
2. How can the national correspondent strengthen ties between guidance counsellors 
in your country and IAEVG? 

There are 3 activities the Latvian Correspondent is going to do: 
• To act as a bridge for information and updates between the Latvian Career 

Development Support Association and the IAEVG. 
• To initiate and facilitate IAEVG members to share ideas and experience with colleagues 

in Latvia. 
• To help the IAEVG Board to ease and accelerate bringing together the IAEVG 

community. 
3. What are the main challenges in the guidance field in your country? Or What are 

the challenges your professional association is working on? 
In the context of higher education reforms in Latvia there is a temporary challenge regarding 
the existing occupational standard for Career Counsellors and the related degrees to be 

obtained. The Ministry of Education in cooperation with the Latvian association and other 
stakeholders are addressing this issue. Updates to the occupational standard and curriculum 
for master’s degree programmes in Career Counselling are works in progress. An updated 

system for obtaining qualifications to practice as a career guidance counsellor is the 
cornerstone to providing high quality career guidance in Latvia, especially after the pandemic 
and its’ harmful effects on youth. 

  
4. From the perspective of your country, what challenges do you see moving ahead 
as we emerge from the Covid pandemic?  
There have been several surveys carried out to analyse the Covid impact on young people. 

On behalf of “Youth Academy Raise the World”, I carried out a survey with the purpose of 
finding out how young people felt during distance learning. Survey date - May, 2021. 
  

Respondents were 468 pupils aged 12-19 and also students from 42 educational institutions 
and schools 
  

CONCLUSION: 

  



 

Dace Briede Zalite, Organizational Change and Sales Leader with experience across diverse 
industry sectors helping companies who need support for change, growth, international trade 

and team development. Has successfully led business performance for retail, financial and debt 
collection sectors as well as within international trade and telecommunication businesses. 
Contributed at Board-level by providing considered business advice for organizational change 

and implementation strategies. Keen to add value to companies looking for team development 

and new path into the new markets and locally. 

Finland  
By Mia Gerdt 
   

Hello from Finland! My name is Mia Gerdt, I am the national correspondent of IAEVG in Finland 
and I am representing the Association for Finnish Guidance Counsellors (SOPO). We have 
approximately 1050 members in SOPO. 

I have been working as a guidance counsellor for ten years now. For 8 years I worked in 
secondary schools among young students aged 13-16. In Finland, guidance counselling is a 
fixed part of the national curriculum for grades 7-9 and there are lessons in guidance 

counselling every week for these age groups. During the lessons the students improve their 
skills in learning and studying and they get information about the educational system in 
Finland. They also get information about different careers and vocations. All the 9th graders 

attend a practical training in one or two work places of their choice. 
All the students in secondary school also get personal guidance counselling. That is the main 
focus of counsellors’ work. Personal counselling sessions are the main task also when working 

in high school or vocational college, although guidance counselling lessons are included in the 
schedule there as well. Personally, I have been working in high school for one year and now 
since August 2020, I have been doing counselling at Tampere Vocational College Tredu. I work 

among adults studying logistics. 
The strength in Finnish educational system is that guidance counselling is a fixed part in the 
curriculum and that it is provided within the institutes. The topical goal of SOPO is to limit the 

number of students to 200 per guidance counsellor in every level of education. In general, 
SOPO, as a pedagogical organization for guidance, acts as an advocate for professionals in the 
field of educational and vocational guidance, and aspires to improve the availability and quality 

of basic education and further training in guidance counselling. 
As a national correspondent of IAEVG, I find my role mainly to spread information among 
Finnish Guidance Counsellors about IAEVG and its current acts and events. Social media is in 

key role in keeping up the ties between guidance counsellors and spread awareness of IAEVG. 



 

Mia Gerdt is born 21.12.1974, she is Master of Education 1996 (University of Eastern 
Finland). Currently she is living in Tampere, Finland. She is Guidance Counsellor at Vocational 

College of Tampere (TREDU) mia.gerdt@tampere.fi 

Book Review 

Career Construction Theory. Life Portraits of Attachment, Adaptability, and Identity 
(Mark. L. Savickas, Ed. 2019) 
  

By Kirsten Marie Dalene  
   
This book makes two significant contributions: First, it provides an updated and elaborative 

exposition of career construction theory (CCT) in line with the author’s most recent publication 
(Savickas, 2021), and second, it presents the findings from Savickas’ longitudinal multiple 
case study of four men, stretching from when they were 14-15 years of age until they were 59 

years old, with the intention not to validate, but to illustrate and explain CCT theorems. 
In the first chapter, the three premises of CCT supported by a total of 45 underlying research-
based propositions, are presented and explained, in addition to CCT’s fundamental meta-

theory. The meta-theory uses and inter-relates existing frameworks: McAdams’ (2013) 
overarching framework of three different psychological selves (actor, agent, and author), and 
Ford’s (1987) cognitive living systems framework (self-organizing, self-regulating, and self-

conceiving), in addition to a psychosocial use of Bakan’s (1966) performance strategies of 
agency and communion. 
By deliberately using specific schemas and strategies as well as drawing on the legacy of both 

Holland (1997) and Super (1957), CCT aims to explain the connection between an individual’s 
development of a psychological self and one’s construction of a career in terms of various 
“templates of possibility”. According to CCT, in early childhood, the self-organizing social 

actors form attachment schemas (Bowlby, 1982) and dispositional strategies (Gough, 1990), 
affecting, by the end of childhood, the self-regulating motivated agents’ acquiring of 
motivational schemas (Higgins, 1997) and adaption strategies (Savickas, 2005). Finally, in late 

adolescence/emerging adulthood, this development leads to the self-conceiving 
autobiographical authors’ use of specific reflexive schemas (Archer, 2012) to conceive 
strategies for vocational identity (Berzonsky, 1989; Josselson, 1996; Marcia, 1980). 

The methods used in Savickas’ multiple case study are presented in Chapter 2: Six intensive 
narrative interviews with each participant spanning the 45-year duration of the study, further 
surveys/brief contacts, interviews with the participants’ parents, and various aptitude tests, 

interest surveys, and personality inventories. As his intention is to both present intrinsically 
interesting biographies and to use this prospective study to illustrate and examine theorems in 
CCT, Savickas claims that his approach in the study is neither wholly atheoretical nor 

grounded. 
Chapters 3-6 cover the four participants in turn, with a presentation of their individual life 
portraits based on the narrative interviews, followed by Savickas’ thorough analysis of their 

portraits and results from inventories and tests. Each participant’s chapter is entitled according 
to “templates of possibility” for identity functioning, respectively Pathmaker, Guardian, 

Searcher, and Drifter (Josselson, 1996).  



Finally, in Chapter 7, Savickas applies a collective perspective on the case studies, from the 
perspective of CCT, drawing a line from the participants’ attachment styles with their parents 

and up to their vocational identity strategies as adults. 
The concept of using a longitudinal multiple case study to illustrate and explain CCT is an 
effective way of bringing this comprehensive theory to life. Whether readers are seeking 

knowledge about CCT or would like to analyze these unique life portraits from other theoretical 
perspectives, as Savickas encourages them to do, this book offers new insights and inspiration 
for both practitioners and researchers. 
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Practice Notes 

The counsellor as a social justice engineer 
By Benny Wielandt 
   

The work of counsellors may be broadly described as a set of “social engineering” roles. These 
roles exist in relation to young and adult clients, whether these are well-balanced and 
resourceful or troubled and disadvantaged individuals 

  
The counsellor is trained for, and has through her practice and experience, acquired 
competency in these roles. 

Some roles might not be immediately apparent from the official job description, and it is also a 
“best case” description: 
  

Advocate: the counsellor is a spokesperson towards authorities and organisations in the task 
of expanding and improving and raising the quality of youth programs or opportunities. In the 
role as advocate for the counselee, the counsellor will defend and contribute to articulate the 

interests of the young and the socially disadvantaged. In this role of advocate, the counsellor 
is a watch dog, not a lap dog, and is by definition a dedicated whistleblower. 

  
Catalyst/facilitator: The counsellor supports and stimulates the clients to find resources and 
strength for them to further their position and aspirations. 

  
Planner: The counsellor helps to identify problems and solutions, helps to define objectives 

and goals, and cooperates with young and adults to achieve these aims. 

  
Promoter. The counsellor is a coordinator in relation to other institutions and programs. The 
counsellor inspires the clients to see their resources and goals in a context with other 

resources and goals. The counsellor will use her networks in relation to sponsoring, media, 
politicians and other players who can forward the interests of the young. 

  
Broker/mediator: The counsellor participates in or instigates conflict resolution between 
young, and between young and institutions and authorities. 

  
Guide and counsellor: The counsellor will give advice to young on problems of a social, 

educational and occupational character and will thus contribute to the personal development 
and the socialization of the young. 

  
Helper: The counsellor identifies and supports individuals and groups in risk situations. 

  
Value agent: Through her work, the counsellor is an agent for basic social, cultural and 
ethical values of society. It is for her a culture transmitting role to inspire the young to 
participate in the democratic processes of their society. 

  
Change agent: The counsellor inspires the young to behaviour change. The young are 
supported by the counsellor in their development of habits, conceptions and attitudes relating 

to negative behaviour and habits. 

  
Consultant/Entrepreneur: The counsellor communicates proposals and information to other 
groups, institutions, organisations and public bodies to support and qualify these in their 

decision-making and policy-making tasks. 

https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=17f0f3bf4e&e=9e95375897


 

  

Benny Wielandt, (1945) trained as plumber and worked with training of plumbers in sub-

Sahara Africa in 1970s. Working at VET and Counselling since 1982 until 2017. 

Empowering and Enabling youth in South Africa  
By Gloria Marsay 
   

The changing nature of work in the context of digital technologies and other global trends is 
high on the agenda of policy makers and researchers. In South Africa, the National Skills 
Development Plan (NSDP) 2030 was launched in 2019 to align education, workforce readiness, 

and work-based learning opportunities, with high-demand occupations. The plan proposed a 
multi-tiered approach and emphasized the importance of marketable technical skills. However, 
while this is an ideal approach to the future, there have been major setbacks.  Despite having 

world-class policies, the reality is that South African education is confronted by a series of 
crises. The major challenges confronting education in the past (poverty, inequality, and 

unemployment) which exist historically, have been exacerbated by the disruption of education 
during the COVD pandemic. 
Furthermore, state capture and systemic corruption are very strong drivers of poverty, 

inequality, and unemployment in our country. South Africans, reeling in the wake of the recent 
riots and looting, are attempting to understand the human, political and economic cost of the 
riots. The unemployment rate has increased to 34,4% in Second Quarter of 2021 and expected 

to rise even further because of the recent unrest. The expanded definition, including people 
who are no longer looking for work, has risen to 44,4%. 
The Covid pandemic resulted in country wide school closures with a devastating effect on 

education. Many young people, a conservative estimate of more than 750,000 learners, have 
dropped out of school because of the pandemic. Furthermore, the closing of schools has had a 
disruptive effect on, amongst others, the National School Nutrition Programme, and the 

Integrated School Health Programme, which offer fundamental physical and psychosocial 
support to children. One in seven households reported that a child went hungry in April 2021. 
The Early Childhood Development subsidy was withdrawn in most provinces, and has led to 

the permanent closure of ECD programmes and significant job losses. To speak of challenges 
is an understatement. Education in South Africa faces a series of crises. 
  

Without education, there is limited chance of employment - Poverty and inequality 
increase. 
Covid disrupted education has forced us to rethink our education policies and practices. 

Blended learning models have been adapted to the needs of the school community, involving 
both in-person education and e-learning. The Department of Basic Education prepared online 
(via websites) and broadcast (via TV) support programmes, comprising a focus on subject 

content for Grade 12 learners, and the promotion of reading for all grades. However, learning 
is not always effective because of the digital divide. Teachers have not been trained to work 
with technology. And many schools do not have the resources to support technological 

equipment.  



Schools have tried to accommodate learners using a shift system, or rotational teaching. Some 
schools ran two sessions of classes each day, or had learners come to school every second 

day, so that numbers of learners in classrooms could be reduced, and learners could be 
physically distant in the already overcrowded conditions (often 80 learners in a classroom with 
a one teacher). School principals have had to find ways to support teachers who are 

overwhelmed by difficulties. The under-resourced schools are at a clear disadvantage. In 
effect, we speculate that in our poorer communities, South Africans have lost an entire school 
year of learning. Affluent schools have been able to navigate a more successful transition to 

on-line learning. New initiatives offering on-line education have come into existence. 
The World Economic Forum report suggested that Africa’s educators design future-ready 
curricula to build a pipeline of skills demanded by 4th IR. Thus, the acquisition of market 

related technological STEM (science, technology, engineering, and mathematics) skills should 
be accelerated, whilst encouraging critical thinking, creativity, adaptability, as well as deeper 
human skills (Social and Emotional learning skills). The importance of Social and Emotional 

skills cannot be underestimated in a country which has profound difficulties in the learning 
environment. These human skills, e.g., self-awareness, self-management, social awareness, 
communication and relationship building, and realistic decision making are critical to match the 

way people will work and collaborate in the future.  
  
The perception of South African educators, who participated in a recent study showed that 

educators believe self-management and relationship-building skills to be the two most 
important skills required to ameliorate the difficulties in the learning environment, and to 

assist young people making the transition from education to work. With limited resources, the 
private sector and faith-based organisations are endeavouring to implement SEL programmes 
into communities so that teachers, children, and youth may benefit. The implementation of 

these programmes needs to be accelerated. Many South African businesses and non-profit 
organisations are exploring ways to implement effective strategies to provide educators with 
the support they need to empower and enable youth, instead of waiting for the education 

system to catch up. 
  
Employment opportunities in South Africa are mostly to be found in the informal sector.  Youth 

do not always have the opportunity to choose a career. They need to be empowered with skills 
required for 4th Industrial Revolution. Furthermore, they need to be enabled to seek out work 
that needs to be done and earn a sustainable livelihood.  Career guidance in South Africa is 

about empowering and enabling youth to become future ready, doing what they can, with 
what they have, where they are. 

 
  
Gloria Marsay. Registered Educational Psychologist working in private practice and as a 
consultant to schools. Research Fellow at the University of the Free State and a member of an 

International Research Network studying Social and Emotional Learning skills. Developed the 
Hope for Sustainable Livelihood programme to assist people enter the world of work. 

  
Meeting and Learning 

- Reports from and announcements for conferences - 

IAEVG 2022 Conference in Singapore 
The IAEVG joins forces with the Asia-Pacific Career Development Association (APCDA) 
to offer an hybrid conference (online and face-to-face) next Spring. 

  



Call for Proposals is open until November 30, 2021: Click here 
   

 
Francophone International Webinar - save the date! 
Our next International webinar will be in French. More details to follow! 

  
"The contribution of career development in the face of crises in major regions of the world"  

  

https://iaevg.us15.list-manage.com/track/click?u=c235a806160191b4902f0c072&id=63460aa1bc&e=9e95375897


 
Iberoamerican Webinar - Career projects of young people: challenges for guidance 
based on equity and social justice 

  
By Soledad Romero-Rodríguez 

  
Last may, 27, 2021 took place the II Iberoamerican Webinar Proyectos vitales y profesionales 

de las personas jóvenes: retos para una orientación para la equidad y la justicia social (Career 
projects of young people: challenges for guidance based on equity and social justice). The 
webinar was held both in Spanish, with simultaneous translation into English. The webinar was 

made possible thanks to the collaboration of the Spanish Association of Guidance and 
Psychopedagogy (AEOP), which provided the virtual platform for its development and the 
interpretation into English. The panelists were Dr. María Eduarda Duarte, Dr. Gabriela Cabrera, 

Mg. Óscar Hernández Salamanca and M. Ed. German González Sandoval. This was a panel 
discussion led by Dr. Soledad Romero-Rodríguez and organised by her and Dr. Gabriela 

Cabrera both members of our Board. IAEVG certified the participation of more than 200 



participants. The webinar recordings in Spanish and English are available on ÝouTube and will 
be linked to the IAEVG website shortly. 

   

 

Spanish Version  

 

English Version  

IAEVG Newsletter 
The Editorial Board thanks all authors and team members who contributed to this issue for 
their precious work. The current and past issues are also available on the IAEVG website. 

www.iaevg.org>Publications>Newsletter. 

  
The IAEVG Newsletter is published three times a year, presenting short articles, columns, 
reviews and previews of conferences, events and resources. 

The Editorial Board very much welcomes text (and video) submissions for the next issues. 
Authors are kindly requested to contact the Member of the Editorial Board in their region of the 
world (go to IAEVG website) or the General Editors: Peter Weber (pweber@me.com) and 

Guðbjörg Vilhjálmsdóttir (gudvil@hi.is). 
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